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INSTITUTIONAL REPORT FOR A FOCUSED VISIT




Guidelines for Institutional Report and Exhibits

The Institutional Report (IR) and Exhibits outlined below should be used for the professional education unit hosting a focused visit in spring 2013 and beyond. 

1. Scope of Review

The unit must address in its IR and Exhibits each standard that was found unmet by the Unit Accreditation Board. The accreditation review will focused solely on the unmet standard(s). For clarification of terms, please refer to NCATE glossary presented in the Professional Standards for the Accreditation of Teacher Preparation Institutions (Unit Standards).

2. Reporting Requirements  

The unit is expected to respond to the section of Overview and Conceptual Framework and address under the Standards section ONLY the standard(s) that was found unmet.  The report must address the entire unmet standard(s), element by element, as well as Areas for Improvement cited from the previous review. It is critical that the unit uses the rubrics in addressing the expectations for each of the elements articulated in the Unit Standards.  

3. Institutional Report 

The unit should submit its report using the Institutional Report and Exhibits for a Focused Visit template in NCATE’s Accreditation Information Management System (AIMS) with prompts and maximum character limitations for each of the responses.  The report is due 30-60 days prior to the scheduled onsite visit. 

4. Exhibits 

Exhibits supporting the IR should be uploaded in AIMS under the last prompt of the standards sections.  Exhibits should relate ONLY to the unmet standard(s). It is critical that the exhibits are made available at the time of IR submission for review by Board of Examiners (BOE) team. 

5. Data Expectations

NCATE expects institutions to regularly and systematically collect, compile, aggregate, summarize, analyze, and use data throughout the full (five to seven years) accreditation cycle between onsite visits. For the purposes of a focused visit, a limited number of years of data are required.  Data reported on assessments in the IR for unit accreditation should be for the most recent 12-month period. When the BOE team conducts the onsite visit, it should find evidence that the institution has three years of data on the standard(s) under review. 



INSTITUTIONAL REPORT FOR A FOCUSED VISIT


I. Overview and Conceptual Framework

I.1 	Summarize the institution’s mission, historical context, and unique characteristics (e.g., land grant, HBCU or religious).

Unlike many regional universities, which were founded as teachers’ colleges, the University of West Georgia was established in 1906 as the 4th District Agricultural and Mechanical School, one of 12 such institutions in the State of Georgia. Twenty-five years later the Board of Regents (BOR) of the University System of Georgia changed Carrollton A&M School to West Georgia College, a junior college. In 1939, the College was authorized to add a three-year program in elementary education, and in 1957 to confer the B.S. degree in education, making it a four-year senior college unit of the University System. Two years later, West Georgia College added the Bachelor of Arts degree in English, History, and Math. In the 1980’s the BOR approved off-site locations, including collaborative programs with Dalton College and Georgia Highlands College, and the creation of the Newnan Center. In June 1996, the BOR officially changed our name to State University of West Georgia, and then in 2005, to the University of West Georgia.

University Mission
The University of West Georgia seeks to achieve preeminence in providing educational excellence in a personal environment through an intellectually stimulating and supportive community for its students, faculty, and staff. 

University Vision
The University of West Georgia will be a leader within the University System of Georgia in providing educational excellence in a personal environment. It seeks to create for students from various backgrounds every possible avenue to intellectual achievement, personal development, and leadership potential without compromising academic excellence. The University will maintain close contact with all people of the region, be responsive to their needs while raising their aspirations, and generate a more highly educated populace. The University of West Georgia will be recognized for excellence in teaching and learning, research, and public service in undergraduate, graduate, and continuing education. The University will be recognized as being fundamental to the educational, social, cultural, technological, and economic advancement of the region and state. 

The University is currently undertaking a campus-wide project to update its mission and vision. Completion of this work is expected by the end of spring semester 2013, but final approval may be delayed until the institution names a new President in July, giving him/her the opportunity to provide input.  Each unit on campus has its own specific vision and mission. 

Today’s UWG is a dynamic institution, designated as one of Georgia’s four Robust Tier doctoral-granting, comprehensive universities. Located about an hour’s drive from Atlanta, the Carrollton campus is situated in one of Georgia’s fastest growing industrial areas. Carrollton provides a regional population of more than 100,000 with retail shopping, medical, educational, entertainment, financial, and recreational services. Considered one of the most beautiful campuses in the University System, UWG has grown over the past seven years from 150 acres to 400 acres and has become much more a destination institution with the addition of new residential halls, a Greek Village, the Coliseum, and the University Stadium. From an enrollment of 576 in 1957, the student body has grown to just under 12,000. UWG has also rapidly expanded the number of online courses and programs, extending its reach across the state and nation. We are the host institution for all eCore and WebMBA programs in the System and also have off-campus locations in Rome, Newnan, and Douglasville. Currently UWG offers 12 undergraduate degrees with majors in 60 fields and 10 master’s degrees in 31 areas. The Education Specialist degree is offered in 9 areas, and the Doctorate (Ed.D. and Ph.D.) is offered in 4. UWG holds a SACS Level VI designation and has been named among America’s Best Southeastern Colleges every year since 2004.  The College of Education, School of Nursing and Richards College of Business were all highly ranked in U.S. News and World Report’s 2012 ratings of  “Best Colleges.”
 [4,000 characters]

I.2 	Summarize the professional education unit at your institution, its mission, and its relationship to other units at the institution that are involved in the preparation of professional educators.

College of Education Mission
The mission of the College of Education is to provide excellence in the initial and advanced preparation of professionals for a variety of learning settings, to foster an innovative, student-focused learning community, and to empower a faculty committed to teaching, applied research, and the dissemination of knowledge. 

College of Education Vision
The College of Education at the University of West Georgia will lead the professional preparation of exemplary practitioners who individually and collectively influence the betterment of society within diverse, changing environments. As part of a doctoral comprehensive university, we are committed to teaching excellence, evidence-based practice, exploration and communication of new knowledge through applied research, and multifaceted collaboration. 

The 2013 overarching goal for the College of Education is to model contemporary knowledge base, technology, and pedagogical practices. Consequently, each program in the unit has identified a unique feature or emphasis that distinguishes it from other, similar programs across the state and nation.

The professional unit includes the College of Education (COE) and content disciplines from the Richards College of Business (RCOB), the College of Science and Mathematics (COSM), and the College of Arts and Humanities (COAH). The COE is housed in three buildings on campus and includes four multi-disciplinary departments:  Clinical and Professional Studies, Instructional Technology and Foundations, Leadership and Instruction, and Learning and Teaching.  The COE also includes a Pre-K program, TecHub, Evaluation Center, Advisement Center, Certification Office, Field Placement Office, Georgia Youth Science and Technology Center, and Community Clinics for children needing services in speech-language pathology, counseling, math, or reading. Undergraduate candidates enter Teacher Education after completing two years of core content courses, selected to provide a solid liberal arts foundation. They are required to have passed the GACE Basic Skills Test (or equivalent) and have a 2.7 GPA for admission. Graduate programs include a strong mix of content and education coursework and have rigorous admission and completion standards. [2,000 characters]

I.3 	Summarize programs offered at initial and advanced preparation levels (including off-campus, distance learning, and alternate route programs), status of state approval, national recognition, and if applicable, findings of other national accreditation associations related to the preparation of education professionals.

The COE consistently enrolls over 3,000 students in 64 programs, all of which are approved by the Georgia Professional Standards Commission.  A breakdown by certification type is presented below. 

 
	Undergraduate Initial Certification Programs housed in the College of Education
	5

	Undergraduate Initial Certification Programs housed in other Colleges
	12

	Graduate Initial Certification Programs housed in the College of Education
	21

	Graduate Initial Certification Programs housed in other Colleges
	4

	Graduate Programs for Advanced or Other School Professionals in the College of Education
	15

	Graduate Programs for Advanced or Other School Professionals in other Colleges
	1

	Programs that are Non-Certification Programs
	6

	                                                                                              TOTAL PROGRAMS
	64


	
Although the Dean of the College of Education is head of the professional unit, faculty members in the other three colleges report to the deans of those colleges. The unit works together through a shared governance structure to ensure that courses are offered in sequence and certification guidelines are followed. Technological solutions, such as a program change tracking system, along with regular meetings across colleges, help ensure communication and collaboration across the unit.

The B.S. Ed., non-degree initial certification, and M.Ed. programs in Early Childhood Education are offered on the Carrollton campus and at the Newnan Center and at Georgia Highlands in Rome. The M.Ed. in Special Education is offered bi-annually at the Newnan Center. 

The M.Ed. and Ed.S degrees in Media Specialist (School Library Media) and Media Specialist (Instructional Technology) as well as the Media Specialist non-degree initial certification program are offered fully online (>95%).  The Ed.D. in School Improvement, Ed.S. in Special Education and the English to Speakers of Other Languages (ESOL) endorsement) programs are also fully online (>95%). 

A number of other programs are offered partially online (>50%) including Reading Endorsement (certification only) program, and Ed.S. and non-degree initial certification programs in Educational Leadership. 

Programs accredited by national accreditation associations are Counseling  (Council for the Accreditation of Counseling and Related Educational Programs) and Speech Language Pathology (American Speech Language and Hearing Association). [2,000 characters]

I.4 	Summarize the basic tenets of the conceptual framework, institutional standards, and candidate proficiencies related to expected knowledge, skills, and professional dispositions.
	
The Conceptual Framework represents the principles and commitments that guide curriculum and expected outcomes as we strive to Prepare Exemplary Practitioners. It is grounded in research, knowledge, and experiences that describe what undergraduate and graduate candidates should know and be able to do in their professional settings. It incorporates 10 descriptors, clustered into 3 interrelated and overlapping thematic commitments to preparing professionals who engage in field-based inquiry, demonstrate professional excellence, and contribute to the betterment of society. National and state standards, including the National Council for Accreditation of Teacher Education (NCATE), Georgia Professional Standards Commission (PSC), the Interstate Teacher Assessment and Support Consortium (InTASC), and Specialized Professional Associations (SPAs) also are incorporated as criteria against which candidates are measured. The Conceptual Framework that articulates the unit’s philosophy and undergirds all programmatic efforts. The commitments and their descriptors are outlined as follows, yet we recognize that this organizational structure is fluid and descriptors may overlap and enhance all three commitments.

Commitment to Field-based Inquiry:

Inquisitive: We believe that candidates should understand educational research and the implications for practice, have the ability to assess achievement and growth, to use data to drive professional improvement, and to question practices and investigate alternative solutions in educational settings.
Adaptive: We believe that candidates should be able to demonstrate flexibility and a willingness to attempt promising new approaches for effective educational improvement.
Proactive: We believe that candidates should be able to advocate for the removal of barriers and practices that impede educational improvement.

   Commitment to Professional Excellence:
Leading: We believe that candidates should be able to demonstrate effective leadership skills to initiate and facilitate educational improvement in their classrooms, schools, and/or professional settings.
Reflective: We believe that candidates should be able to review performance data to identify strengths and weaknesses and use reflection as a springboard for improvement.
Knowledgeable: We believe that candidates should be able to demonstrate general knowledge inherent in a liberal arts curriculum, advanced knowledge in content areas, and specific knowledge in technology integration and pedagogy.   
Decisive: We believe that candidates should use data to help them make the case for needed improvements.

   Commitment to the Betterment of Society: 
Culturally Sensitive: We believe that candidates should understand diversity among individuals and groups, be committed to equity and the belief that all children can learn, and have the tools to prepare their students and clients for the global world they will face as adults. 
Empathetic: We believe that candidates should be sensitive to the cultural, religious, socio-economic, gender, and gender-identify differences that are reflected in their communities and ensure that these differences do not impede their educational progress. 
Collaborative: We believe that candidates should be able to develop skills to work effectively with various stakeholders involved in the educational process.

Faculty members model these commitments by engaging in applied research, using data to inform programmatic improvement, keeping up with contemporary thought within the content areas, and demonstrating cultural sensitivity so that all of our candidates have the opportunity to be successful.  Together, these steps help ensure that we operate according to the ideals of our Conceptual Framework. 
Candidates’ demonstration of the elements of the conceptual framework is assessed as part of the overall, systematic assessment of candidate performance. Each program has aligned candidate learning outcomes (CLOs) with elements of the framework and, further, specified assessment tools that are used to assess associated candidate proficiencies. The completed Assessment Plan Templates for each program are posted on the College of Education website (http://www.westga.edu/coe/index_814.php). These plans were used to configure all key assessments within the database the unit uses to collect and manage all assessment activity.  
 [6,000 characters]

I. 5 	Exhibits
 
	I.5.a
	Links to unit catalogs and other printed documents describing general education, specialty/content studies, and professional studies

	I.5.b
	Syllabi for professional education courses

	I.5.c
	Conceptual framework(s)

	I.5.d
	Findings of other national accreditation associations related to the preparation of education professionals (e.g., ASHA, NASM, APA, CACREP)

	I.5.e
	Updated institutional, program, and faculty information under institutional work space in AIMS




Standard 2. Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

2.1     Assessment System and Unit Evaluation

2.1.a	Assessment System	

Content: The Unit Assessment System (UAS) includes program-specific and common assessments of candidate performance at five specified transition points for initial programs and four transition points for other school professionals and advanced preparation programs. Key assessments for programs as well as those that are required of all candidates are linked to the conceptual framework, professional, and state standards. All teacher candidates are evaluated using the COE Dispositions Rubric, the Impact on Student Learning Assignment, and Intern Keys. These three instruments were developed by faculty committees and piloted one semester prior to implementation to identify possible areas of bias and to make adjustments recommended by those who piloted the instruments.  Advanced and other school professionals programs also use a measure of dispositions, impact on student learning, and a performance evaluation. The assessment tools used in these programs are aligned with the expectations of the degree program, relevant standards, and the requirements inherent in the roles these candidates will occupy.  All key assessments are scored using 4-point analytic or holistic rubrics.

Construct: The unit assessment system includes a 4-step assessment model through which candidate progress, program quality, faculty productivity, and unit operations are assessed. In stage one performance goals are established. In stage two, information related to those goals is gathered. In stage three, information collected is analyzed and reviewed by candidates, faculty, administrators, and professional partners. In stage four, action plans for improvement are developed changes implemented.  

Process:  

Stage one: Each program has developed a written assessment plan that includes performance goals (e.g. learning outcomes) consistent with candidate proficiencies outlined in state and national standards and the conceptual framework. The plan identifies how and when candidate progress is assessed relative to each learning outcome.  

Stage two: Assessment data are collected through Tk20, a data management system, on the schedule specified by the program or unit. 

Stage three: Assessment data relative to the learning outcomes are analyzed, summarized and compiled by the program specialist for assessment into a report that is made available to program faculty in July. 

Stage four: Data review days are scheduled each August at which time each program faculty engages in review of the program report and develops action plans based on the data available to them that include goals for program improvement and strategies for change. Beginning in fall 2012, program faculty were asked to complete a data-driven improvements portfolio articulating goals for the coming year and identifying the strategies for achieving these goals and the outcome measure used to determine success. 

Evaluation: The primary responsibility for evaluating the UAS is held by two important groups, the Program Assessment Leaders (PALs) and the University Council on Educator Preparation (UCEP).   The membership of PALs includes faculty representatives from all programs at undergraduate and graduate, initial and advanced preparation programs in the unit.  The UCEP membership includes professional partners in educator preparation including faculty and administrators from all Colleges, and cooperating teachers from the surrounding schools. 

The UCEP holds semi-annual meetings to discuss matters of mutual importance and provide direction for improvements. The fall meeting each year is dedicated to assessment. Members are asked to review the model of assessment, assessment processes and procedures, and unit data to make recommendations for improvement of the assessment system as well as other processes and procedures that are highlighted through the data review. These recommendations are shared with PALs and, through PALs with program faculty.  Based on recommendations, adjustments are made in the assessment system.  The first UCEP meeting focused on assessment occurred in fall of 2012 and a suggested improvement was to engage candidates more directly and explicitly in assessment activities to increase their understanding of the UAS. 

Additionally, during the annual data review meeting in August, all programs have an opportunity to suggest/request improvements in types and presentation of data, as well as to review and improve their program-specific assessments.  Finally, candidates are asked to reflect upon the assessment system and other unit operations through completion of a survey (launched fall 2012) delivered to them during the final field/clinical experience.

Key Assessments’ Relationship to Standards: Each program in the unit systematically implements an assessment plan that specifies expected learning outcomes for candidates and the standards and conceptual framework elements with which the learning outcomes are aligned. Further, each plan identifies key assessments, transition points in a program when assessments are conducted, and the schedule on which assessment data are to be collected.

Use of System to Monitor Candidate Performance, Program Quality, and Unit Operations:  Candidate performance data are systematically collected, analyzed, distributed, and reviewed by faculty (annual data review meetings, PALs and UCEP meetings) and other professional partners (UCEP) to identify areas where changes are necessary for improved outcomes. Administrators and faculty also review program vitality data annually to identify programs that are no longer viable as well as those that may need additional resources to achieve enrollment and completion targets. 
 [6,000 characters]

2.1.b	Data Collection, Analysis, and Evaluation
	
Processes for Data Collection, Analysis and Evaluation

Candidate Performance: The assessment of candidate performance is continuous and systematic. Assessment data are collected, managed, analyzed, and reported using Tk20, an information management system that interfaces with Banner, the UWG information database. Performance data are collected through multiple assessment tools that include internal (e.g. course embedded assignments, field experience assessments, portfolios, reflections, and observations) as well as external measures (e.g. GACE exam required for Georgia certification). Data are collected from applicants to initial and advanced programs, from candidates in all programs, from faculty, and cooperating teachers.

Each semester, the program specialist in assessment sends the scheduled assessments to candidates based on the program assessment plan and the field experience for which the student is scheduled. Some of the assessments scheduled are conducted with all candidates in initial programs (e.g. Disposition, Impact on Learning, and Intern Keys) at specified transition points.  Candidates and faculty are notified on their Tk20 homepage when an assessment has been made available to them. They are directed to the appropriate instrument that they either complete in the Tk20 environment or upload as directed. Assessors then rate candidates’ performance on the assessment using a 4-point rubric that is displayed when they open a candidate submission.  

A wide variety of assessment tools are available for use. Video modules, including video annotation, are available for faculty who rate video demonstrations. Faculty may submit an observation of candidate performance that does not require an actual submission on the part of a candidate. And, programs that use electronic portfolios as their primary assessment strategy have established those in Tk20.

To ensure that all candidates are assessed on the schedule specified by the program and at the designated transition points, data extracts from Banner are loaded into Tk20 three times during each semester. Further, a master template displaying all scheduled assessments by term are posted on the College of Education website. See an example from fall 2012 by following the link (http://www.westga.edu/assetsDept/coe/Master_Assessment_Template_Fall_2012.pdf0.  

Program Quality:  Program faculty use candidate performance data as a primary source of information for identifying curricular, pedagogical, and field experience improvements. Program quality is also assessed through other performance indicators such as course enrollment, credit hour production, number of active majors, and history of graduates.  These indicators are included in the Program Vitality Report initiated in 2011 and used annually with department chairs who in turn work with program faculty, to identify areas of strength and weakness. Based on the data contained in these reports, programs establish goals for revision, or initiate other action such as deactivation or termination of existing programs or requests for approval of new programs. The assessment program specialist uses data from both Banner and Tk20 to build this report. 
	
Unit Operations: The resources that support candidates, faculty, and programs are also evaluated in a variety of ways. Candidates are asked to rate their experiences on the Candidate Assessment of Unit Operations Survey delivered to them in their final field experience. Additionally, each area has processes in place for on-going, formative assessment to identify areas of improvement that need to be made immediately.


Student Services: A number of divisions are included in Student Services. These divisions are Academic Advisement, Admission to Teacher Education, Office of Field Experiences, and the TecHub. There is a designated staff person who coordinates each of these areas and these staff persons report to the Associate Dean for Professional Programs.  The associate dean meets with the coordinators from these areas on a regular basis. In addition to this regular meeting additional meetings are held as needed to problem solve and solicit feedback from various constituencies served by these divisions. All data collected during these sharing sessions is considered formative and used for the purpose of improving processes and procedures. All meetings within the Student Services are used to discuss operations, make changes and improvements as needed and to follow up on the results of changes that are implemented through an After Action Review Process. 

	The Academic Advisement and Admissions to Teacher Education Coordinator meets with staff on a weekly basis. The advisement center also surveys students on a regular basis and uses those results from the Advisement Surveys to improve services. The Advisement Survey is also located on the Advisement Center website at http://www.westga.edu/coeadvisement/index_470.php

	The Office of Field Experiences is staffed by a director and two degree program specialists, one of whom meets with the associate dean weekly and also coordinates the as needed meetings with constituents. The Unit Operations Survey provides candidates with a formal opportunity to assess the services of this office.

· Faculty Governance: Governance within the COE is shared by the Faculty Assembly, the Faculty Governance Council (FGC), the Administrative Council (department chairs and associate deans) and the Dean of the College of Education and is directed by the articles of the Instrument of Shared Governance.  These bodies collaborate in the operations of the college in a number of ways resulting in some of the changes noted in Exhibit 2.3.g: Examples of Significant Change.

· Assessment: The associate dean for assessment and research who is assisted by a full time program specialist for assessment coordinates data collection, analysis and evaluation. The program specialist also serves as the unit administrator for Tk20 and provides support for faculty, candidates, and cooperating teachers through training, production of screencasts and quick guides, and personal one-to-one consultation. The program specialist and associate dean work directly with the PALs (refer to 2.1.a above) to monitor what data are being collected, what data are needed, and how data collection, analysis and reporting might be improved. Monthly PALs meetings provide formative feedback that is used to make immediate UAS improvements. 

	Data collection reports are generated and reviewed several times per semester to identify the completion status of scheduled assessments. If needed, reminder notices are sent to faculty members who have assessment responsibilities to ensure that all scheduled assessments are completed.

	Comprehensive program reports produced annually include all data collected during the preceding academic year related to a program’s learning outcomes, candidate progress at multiple points as well as “profile” data about who has been admitted and their average qualifications, and results from seniors who have taken the content exam required for Georgia certification, during the reporting period. These reports serve as a primary data source for faculty to use in an annual data review meeting where they identify goals, strategies, and expected outcomes to guide their work in the coming year.  Feedback is sought from program faculty during the annual data review meeting, through the data-driven improvement portfolio, about quality and usefulness of the report.
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2.1.c	Use of Data for Program Improvement

	Processes
	Summarize processes, timelines, activities, and outcomes derived from use of data for program improvement of candidate performance, program quality, and unit operations.

The Unit engages in a cycle of continuous improvement as follows:

· Data collection: Scheduled assessment activities are carried out in Tk20 throughout the academic year as specified on the program assessment plans. 
· Data analysis: Subsequent to the close of spring term, the program specialist prepares an annual report for each program that includes results of assessments of candidate performance and a summary of program performance measures. Annual reports are posted in July on the COE website for program faculty and other concerned constituents http://www.westga.edu/coe/index_814.php). A Program Vitality Report is also prepared at this time. These reports include an analysis of course offerings, enrollments, credit hours produced, active majors, and numbers of completers. 
· Use of Data: The Program Vitality Report is used during summer term as a primary data source during meetings between department chairs and the associate deans. The purpose of these meetings is to identify programs that need to be revitalized, deactivated, terminated, or continued without modification. Since the meetings began in 2011, 18 programs have been recommended for deactivation or termination, many of which were low enrollment post-baccalaureate initial certification programs. To better serve prospective candidates seeking an alternative route to teaching, a new Master of Arts in Teaching (MAT) has been approved. The use of this report for annual planning helps identify where resources are most needed. For example, vacant positions are not “owned” by the unit in which the vacancy occurs. Rather, each vacancy goes into a vacancy pool in academic affairs to be assigned to areas of greatest need. Data from the Program Vitality Report are helpful in identifying under or over staffed areas in the College. And, are useful in demonstrating need to the Provost where decisions about positions assigned to the vacancy pool are made.   
· Use of Data: An annual data review meeting is scheduled in the College of Education in August prior to the opening of school.  The Annual Program Reports are among the sources of information that program faculty review to determine the best course of action to improve candidate performance and programs.  A key feature of the annual review meeting is the development of goals for improvement or enhancements in the program or unit.  Programs housed in colleges other than education participate in the program review schedule established by their colleges.  
· Close the Loop: Beginning with fall 2012, program faculty were asked to develop a Data-driven Improvement Portfolio inside Tk20 that includes a description of data used to identify needed improvements, goals, strategies, and implementation timeline. Beginning with the Fall 2013 review, programs will report on the progress made toward these goals, as well as articulating new or revised goals that will be the focus of effort during 2014. Significant program changes that require approval(s) by faculty committees and, ultimately, academic affairs administrators are submitted through an automated routing system, the Catalog Submission System, managed by the University for an additional level of review.
· Use of Data:  Improvement initiatives are also recorded in the institutional reporting system (aka: SACS) (http://www.westga.edu/sacs/index_14322.php).  Each program enters results of assessments and indicates how data are being used to inform program changes. In spring 2013, a new section will be added to this system called “closing the loop” where program faculty will also provide evidence that the change strategy has been implemented (e.g. revised program sheet).
· Triangulation: Every academic program also participates in a Comprehensive Program Review (CPR) at the university level every 7 years (http://www.westga.edu/vpaa/index_1697.php). Reporting the use of data to make program changes, enhancements, etc. is a key feature of this system.  Consequently, there are numerous ways the unit participates in data driven decision-making and data informed improvements of programs and unit operations.
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2.2	Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 
	Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial and/or advanced program levels under this standard.  [12,000 characters]

The following AFIs were cited at both initial and advanced preparation levels. The activities, processes, and outcomes used to address the AFIs apply to both.

1. The unit does not currently involve internal and external members of the professional community in the design of its assessment system.
	
	Prior to the 2011 NCATE review, the primary vehicle for partner discussions about issues of 	importance in educator preparation were presumed to occur through meetings of the Teacher 	Education Advisory Council (TEAC).  Interim Provost Hoff disbanded TEAC based upon his 	understanding that the committee had evolved into an added layer of course and program 	approvals.  He asked that a true advisory council comprised of all professional partners be 	developed. Upon his appointment as Provost, Dr. Horvath charged the Dean of the College of 	Education with creating the new committee.  The University Counsel for Educator Preparation 	(UCEP) held its first meeting in the spring of 2012 and will continue to meet biannually with a 	fall meeting focused on the UAS. Additionally, the Program Assessment Leaders (PALS) 	includes faculty representatives from Colleges across the unit. This group meets monthly with 	the associate dean for assessment and research to discuss assessment matters. These PALs then 	take information back to their program faculty for input or implementation. 

	As an additional measure to assess this element of the standards, Eduventures, a consulting group in which the College of Education held membership, conducted an external review. The purpose of the evaluation was to identify the extent to which external and internal partners were involved, and wanted to be involved, in the design of the UAS.  Results of this report indicated that although communication in 2011 had improved, there were still some gaps in communication about issues related to assessment, accreditation, and certification. As a result, an educator preparation list serve to increase communication across Colleges was created and is now used as a vehicle for communication, certification updates, and solicitation of ideas and input.  Additional findings of this study will provide the starting point for UAS revisions in AY14.  The report can be viewed in full on the PALs Wiki. 

2. The unit assessment system is not currently in place, and existing policies and practices provide limited support for monitoring candidate performance, unit operations, and programs.

The UAS revisions have been completed and the transition from the previously used portfolio system to a comprehensive, customizable, and relational database system, Tk20, has been accomplished.   As previously described, the UAS includes all of the elements specified by NCATE as “acceptable” on the Standard 2 rubric. Notably, moving the UAS to Tk20 has greatly improved our ability to monitor all aspects of candidate performance, programs, and unit operations. 

3. The unit does not consistently and systematically gather, aggregate, summarize, and analyze assessment and evaluation information on the unit’s operations, its programs, or candidates.

Through the UAS, the unit systematically gathers, analyzes and uses data about program vitality, candidate performance, and unit operations. Two primary data sources for program and unit planning include the Program Vitality Report and the Annual Program Reports, both of which have been described previously. The new management system, Tk20, facilitates the development of these reports, as well as those requested between annual reporting dates, through standard and custom reports. All data collected can be summarized and saved in the standard reporting formats. For more specialized reporting, the unit may request a custom report be developed or in many instances data are exported and configured by the program specialist in the way that seems most appropriate to the task. 

4. The unit does not use appropriate information technology to maintain its assessment system.

All assessment data specified on program plans are collected through Tk20, an electronic, relational data management system the unit implemented in the fall semester of 2011. This data management system was selected to replace an electronic portfolio system formerly used in the unit. At the time of the previous NCATE visit, the transition to a locally developed system was underway and data were being collected and maintained by each program using spreadsheets. As a result of the visit, the plans for the locally developed data management system were set aside in lieu of an existing system that was highly customizable, integrated with the student information system (Banner), and allowed for the management of data both within and across programs, and was available for immediate implementation.  Tk20 facilitates the aggregation, and disaggregation, of data by assessment type, by standards, elements of the conceptual framework, and designated transition points.  

The implementation priorities for AY12 included identifying and configuring all elements of data to be extracted from Banner and loaded into Tk20; configuring all assessment plans, instruments, tools, and directions in the system; configuring the applications for admission and field experiences placements; and, providing training for faculty, students and staff on the use of these assessment tools and applications. 

Priorities for AY13 include configuration in Tk20 of the conceptual framework elements, NCATE and InTASC standards, and transition points.  The results of assessments linked to each of these standards bodies are easily generated through the data management system.  This priority has now been met and all standards are loaded into Tk20 and relationships between standards, conceptual framework, and the assessments as specified in program assessment have been linked.  


5. The unit makes limited use of data collected including candidate and graduate performance data, to evaluate the efficacy of its courses, programs, and clinical experiences.

[bookmark: _GoBack]Candidate data are used in the annual review planning meetings to identify areas of strength and weakness in preparation. These, in turn, lead to course, program, and clinical experience revisions that will ultimately lead to stronger teachers, leaders, and other school professionals. Performance of graduates has historically been assessed through an employer survey administered by the Board of Regents (BOR) Educator Preparation division. That instrument yielded aggregate data with very little differentiation across participants and was not disaggregated by program or major. Consequently, it appeared that all candidates were performing at maximum proficiency in all areas. The survey and data collection method are currently under revision and will be managed in the future by the Georgia Professional Standards Commission (GaPSC). The follow up surveys of employers and graduates will become part of a new measure of program effectiveness along with several other measures, including student achievement, in a Preparation Program Effectiveness Measure (PPEM). The new survey is scheduled to begin immediately and will provide much needed information on performance of graduates. These new data will be incorporated into the annual program reports and used in the annual review meetings. In the interim, the unit participated in a follow up of graduates study conducted by Eduventures during summer 2012. The results of this study will be included in the annual reports prepared for the fall 2013 review. 

6. Faculty members are not regularly and systematically provided formative feedback based on the unit’s performance assessments.

Faculty members are regularly provided feedback on the unit’s assessments in the Annual Program Report and Program Vitality Report. Additionally, data are available through reports generated from within the data management system at any time during the data collection period. Faculty, program coordinators, committee chairs, or administrators who need data about candidate performance, unit operations, or program vitality may request a report at any time through the dedicated email address, coedata@westga.edu.

2.3 	Exhibits for Standard 2

	2.3.a
	Description of the unit’s assessment system in including the requirements and key assessments used at transition points

	2.3.b
	Admission criteria and data from key assessments used for entry to programs

	2.3.c
	Policies, procedures, and practices for ensuring that key assessments of candidate performance and evaluations of program quality and unit operations are fair, accurate, consistent, and free of bias

	2.3.d
	Policies, procedures, and practices for ensuring that data are regularly collected, compiled, aggregated, summarized, analyzed, and used for continuous improvement 

	2.3.e
	Policies, procedures and practices for managing candidate complaints

	2.3.f
	File of candidate complaints and the unit’s responses and resolutions (This information should be available during the onsite visit)

	2.3.g
	Examples of significant changes made to courses, programs, and the unit in response to data gathered from the assessment system
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